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Teaching & Learning Policy
The vision of Hamilton Lodge School is that each one of its pupils should: 
· successfully acquire language and communication skills
· achieve academically and vocationally

· develop socially, emotionally and spiritually
· be healthy and fit and enjoy their leisure time

· become confident and independent young people ready to be able to continue learning and enter employment

We regard the teaching and learning that goes on in the school as fundamental to supporting and achieving this aim within the equal opportunities policy of the school.

Curriculum Coverage:
At Key Stage 1 and 2, all National Curriculum subjects are followed except French and Music. Pupils are disapplied from these subjects.

At Key Stage 3, all National Curriculum subjects are followed except French and Music. Pupils are disapplied from these subjects. The allocation of lessons is as follows:

	Subject
	Number of lessons
	Subject
	Number of lessons

	English
	5
	RE
	1

	Maths
	5
	DT / food
	4

	Science
	4
	SPACE
	2

	ICT
	2
	Art
	2

	PE
	3
	Deaf Studies
	2

	History
	2
	Geography
	2


At Key Stage 4, pupils have the option between Child Care and Motor Vehicle Studies (MVS) as well as the full range of curriculum subjects at Key Stage 3. Neither Geography, History or Humanities is taken depending on the class and the qualification. Social, Personal and Citizenship Education (SPACE) is not taught in year 12.

Some pupils follow a more individualised programme where they may have more lessons in a specific subject. This may be subject to change depending on pupils and class groupings.
The allocation of lessons is as follows:
	Subject
	Number of lessons
	Subject
	Number of lessons

	English
	4
	RE
	1

	Maths
	4
	DT / food
	4

	Science
	4
	SPACE
	2

	ICT
	2
	Art
	2

	PE
	3
	Deaf Studies
	2

	History
	2
	Geography
	2

	Child Care
	2
	MVS
	2


School Hours

The weekly lesson times (circular 7/90 Management of the School Day) as recommended by the DCSF are as follows:

21 hours for pupils aged 5-7

23½ hours for pupils aged 8-11

24 hours for pupils aged 12-13

25 hours for pupils aged 14-16

These timings do not include time for daily collective worship, registration or breaks.

At Hamilton Lodge School the hours taught total 22 hours & 50 minutes. 

This is less than the recommended time because the school is residential and the majority of pupils travel long distances both on a Monday and a Friday. Lessons start on Mondays at 11.00 am to allow pupils to leave their homes between 7-8 am. Likewise on Fridays, lessons finish at 12.50 pm allowing pupils to leave for home at 2.00 pm and arriving home on average between 4.30 – 5pm. 

Before these changes the transportation times were coinciding with heavy traffic during rush hour with the consequence that pupils were travelling for unacceptably long periods of time.

This revised weekly schedule was negotiated with Local Authorities and parents/carers in 2003 and it was agreed by all parties that the changes were necessary to make travelling times more acceptable for pupils.

Teaching & Learning:

Lesson planning & preparation

Teachers plan lessons with reference to their schemes of work. The scheme acts as a basis from which to produce a lesson plan which is appropriate to the needs of the pupils.
Teachers are aware of information available on individual pupils which aids lesson planning and learning. This may be via IEPs or the SENCO. For ease of access, this information is generally kept in planning files which are regularly updated
Resources, worksheets and visits are well prepared and take account of individual pupils’ needs. Preparation of materials takes account of clear language levels and reading levels. Worksheets & Smartboard presentations are clear and attractive and make good use of visual cues.

Teaching Assistants (TAs) are made aware of their function in the classroom by the individual teachers. Any relevant information would normally be passed to the TA in the classroom.

Classrooms are kept tidy and are well organised. Any hazards within areas are identified and dealt with in accordance with the School’s Health and Safety Policy.

Teachers should always be in class ready to start the lesson promptly and in a calm and efficient manner.

Subject Specific Knowledge

Teachers ensure they have a complete understanding of the subject they are teaching. This includes the National Curriculum requirements for their subject (s) and their schemes of work. Teachers endeavour to keep themselves abreast of developments within their subject areas via meetings with colleagues, attendance of training sessions run by the school, by their examination boards or local network support meetings. In addition, teachers can visit other schools and keep up to date via the internet. Teachers are encouraged to regularly look at websites to extend knowledge, practice and expertise.
Beginning and ending the lesson
Teachers should ensure that the pupils enter the classroom in a calm and orderly manner and that all pupils are present. If a pupil is missing without a reason for more than five minutes then a message should be passed to reception to ensure someone is able to check on the whereabouts of this pupil.
Pupils should be well equipped for the lesson and pupils’ bags are kept in a safe position.

Good practice ensures most lessons finish with a summary of what has been learnt, work should be put away and enough time should be allocated to give homework and to check homework diaries.

Teaching Methods

Effective teachers adopt a range of approaches to teaching and learning. Whole class teaching is likely to use Smartboards or class demonstrations. However, in the main, pupils are likely to work individually, in pairs or small groups.

Whole group teaching is useful for giving instructions, exploring diagrams, shared writing via scaffolded activities and examples, recording ideas / key points, modelling answers and shared reading.
The following points reflect good practice:

· Instructions and explanations are clear and specific and take account of pupils’ individual communication needs.

· Pupils feel involved and equally valued.

· The lesson has a clear beginning, middle and end, building upon the previous lessons as appropriate and there is a clear understanding of objectives and aims.

· Any misunderstandings are dealt with to ensure all pupils understand the content of the lessons. It is important the pupils’ understanding is evaluated through the use of appropriate questioning or tasks.
· There should be a shared understanding of appropriate behaviour by pupils and staff. This should be achieved through mutual respect and adherence to clear classroom rules in line with the school’s behaviour policy. 
· During the lesson, pupils’ work is marked, annotated, graded and levelled as appropriate to the task or assessment or feedback given.

Personalised Learning
Classes at Hamilton Lodge are all mixed ability and emphasis is placed on differentiation when planning and delivering work to ensure that pupils have a personalised learning experience. All schemes of work highlight differentiated activities to match pupil needs.
As defined in the Report of the Teaching and Learning in 2020 Review Group: "Put simply, personalised learning and teaching means taking a highly structured and responsive approach to each child's and young person's learning, in order that all are able to progress, achieve and participate. It means strengthening the link between learning and teaching by engaging pupils - and their parents - as partners in learning."
Personalised learning is not a new initiative but is at the forefront of current thinking in terms of curriculum design. With this in mind, Hamilton Lodge endeavours to offer a relevant and balanced curriculum whilst also recognizing that we have a range of pupils of mixed ability. The curriculum offers a range of subjects across a range of accreditations. In addition, there are additional activities which pupils can attend depending on their particular needs.
Some pupils attend courses which are managed externally such as horse riding. Pupils are chosen to attend these courses based upon a physical, social or academic need. The courses are popular with the pupils who gain additional skills and develop their confidence.

The following guidance for teachers and support staff from the DCSF states:

· They will have high expectations of every learner, giving them confidence and skills to succeed. 
· They will have access to and be able to interpret data on each pupil to inform teaching and learning, incorporating more fine-tuned assessment and lesson planning.
· They will be in a stronger position to share and exchange information about best practice among their colleagues in different schools and through external networks, resulting in opportunities to develop a wide repertoire of teaching strategies. 

· They will participate in high quality professional development, working with other teachers to develop their skills in understanding the learning needs of their pupils and how best to address those needs and engage them. 

· They will be able to depend more routinely on the support of non-teaching staff and other adults from outside the school to provide a holistic, tailored educational provision for all their pupils.
Homework at Key Stages 1 & 2
Homework is part of the school’s overall learning and assessment strategy. It is an important source of guidance and information for teachers and parents/carers.

Aims:

· To develop effective partnership between parents/carers and school.

· To consolidate and reinforce skills and understanding, particularly literacy and numeracy.

· To exploit resources for learning at home.

· To extend school learning.

· To encourage pupils to develop confidence and self-discipline to progress towards the independence and individual responsibility needed to study on their own and to prepare for the requirements of secondary schooling.

· To ensure that the needs of individual pupils are taken into account.

In Dolphin class, Maths and English homework is given on Fridays and pupils have a homework book. In Fish class, pupils take a book bag home or to the residential houses for reading every night. They focus on reading and word level activities for homework.

The School expects parental/carer commitment. The School undertakes to provide regular feedback and opportunities for discussion with parents/carers. To this end, home/school contracts are in place, to encourage and foster this partnership.

Homework at Key Stages 3 & 4

Our pupils benefit from homework throughout their School courses. It may be used to prepare for reinforcing or extending school work and it should encourage independent learning. We see homework/prep as part of a whole learning programme. The work should be planned as an integral part of class work although we do recognise that homework can fall outside those planned activities.

Purpose:

To allow practice and consolidation of work done in class.

To allow preparation for future classwork.

To develop skills in using resources outside the classroom.

To provide opportunities for individual work.

To provide evidence of pupil understanding of work.

To provide training in planning and organising time.

To develop good habits of self-discipline.

To encourage ownership and responsibility for learning.

To provide a link with parents/carers and opportunity for parent/carer support.

Guidelines

Homework should be set regularly according to the homework weekly schedule.


The work should be understood and where needed should be recorded using the homework diary.


Any homework should be clearly explained. This can be done by writing it on the board; by pupils writing down what is required accurately; by stating clearly when it is due in; how much will be regarded as adequate and asking if anyone has any problems with work set. 


It can be helpful to give pupils a few minutes or so to begin homework in class in order to fix the task in their minds.


Devote a few minutes at the beginning of the next class to make sure that homework has been done. This builds up expectations over a period of time that homework will be checked.


Failure to complete homework would mean appropriate action depending on the individual and the circumstances.

It is essential when setting homework that we preserve pupils’ confidence by making the task clear, interesting and achievable. We should avoid repetitive exercises and the loss of confidence that comes from working alone at problems partly understood. A timetable for the secondary department is organised at the beginning of every academic year and issued to pupils and parents.
Celebrating Achievement

Some subjects make use of departmental certificates to celebrate achievements across topic areas and these are presented during Assembly times. All departments make use of the school house point system to reward success and achievement for the Blue and Yellow houses.

Assessment & Reflection
As soon as possible after the lesson teachers should reflect on the lesson and annotate both lesson plans and, where appropriate, individual records. This annotation should serve the following purposes:
· For the teacher to self-evaluate the success or otherwise of the lesson.

· To inform the teacher about possible alterations and improvements to the scheme of work.

· To look at the resources used and where they could be improved or modified.

· To inform future lesson planning by clearly stating which objectives were achieved.

· To inform the teacher of individual pupils’ progress.

Most departments keep their own systems for assessment; some prefer to retain examples of work in the backs of pupils’ files; some keep central files of assessed work and others within an assessment portfolio.

Pupils’ successful learning is the outcome of good preparation and teaching. It requires knowledge of individual pupils’ needs, monitoring of progress and support. Where a pupil expresses concern about a subject or concern is felt about their progress then this will be raised through subject co-ordinators’ meeting or a general staff meeting and acted upon. This may result in the intervention of the SENCO or external agencies but generally any changes necessary are facilitated through the Assistant Head for Teaching & Learning.
Pupils’ views of their lessons are sought through the Annual Review process but they should be encouraged at all times:

· to reflect and comment upon what they have achieved and to contribute to target setting;
· to celebrate achievement and good progress;
· to share learning opportunities with each other;
· to respect the views and learning needs of others;
· to take responsibility for their learning at an appropriate level.
Sex & Relationships Education

A Policy Statement

Introduction

Schools are required by the Education Reform Act 1988 to develop a curriculum that: 

“promotes the spiritual, moral, cultural, mental and physical development of pupils at school and of society; and prepares them for the opportunities, responsibilities and experiences of adult life.”

Through our Social, Personal, and Citizenship Education (SPACE) curriculum, the spiritual, moral and cultural development of our pupils is promoted and enhanced. It is within this curriculum that Sex and Relationships Education is taught. Additionally, the SRE elements of the Science National Curriculum are covered at the relevant key stages and support learning within SPACE.

Aims and Objectives

Sex and Relationships Education (SRE) is lifelong learning about sex, sexuality, emotions, relationships and sexual health. It involves acquiring information, developing skills and forming positive values and beliefs.  Our aim in SRE is to empower young people, build self-esteem, to offer a positive and open view of sex and to support sexual acceptance and mutual respect.

In delivering SRE we aim to match the content of what is delivered to the age, maturity and background of the children being taught, but underpinning all our aims will be an understanding of the physical, psychological, social, emotional, legal, and moral aspects of sex and sexuality. 

We encourage the discussion of attitudes and values, the development of a range of appropriate personal and social skills and the development of knowledge and understanding.

Attitudes and Values
Pupils are encouraged to learn to value themselves and others, to develop an understanding and valuing of diversity, to have a positive attitude to healthy lifestyles and keeping safe and to be aware of, and comfortable with, their sexuality.

Personal and Social Skills
Pupils are encouraged to learn to identify and manage their emotions confidently and sensitively, to develop self-respect and empathy for others, to learn how to assess levels of risk and develop strategies for keeping safe and to develop the ability to give and secure help when needed.

Knowledge and Understanding
Pupils learn about biological facts relating to human conception and growth, contraception, sexually transmitted disease and about the benefits of abstaining from or delaying sexual activity. 
Curriculum Delivery
At HLS Sex and Relationships Education is delivered within the context of SPACE so that pupils receive their sex education in the wider context of relationships, though there remains of course the statutory elements of the Science National Curriculum regarding Sex Education.

Planning for the delivery of SRE modules places the emphasis on the pupils’ ability to make informed choices and to take responsibility for their own actions as well as simply imparting knowledge.

At Key Stage 3 pupils have 2 forty-minute lessons of SPACE per week. At years 7 and 9 there are modules specifically relating to Sex Education. In other years there are modules which address issues of relationships and rights and responsibilities. 

At Key Stage 4 pupils have either one or two forty-minute lessons per week depending on the demands of the curriculum and the needs of the pupils.

A variety of teaching and learning styles are used in the department with regard to SRE, but the focus is on active learning and the participation of all pupils at their own level. The content and type of teaching methods chosen reflect and acknowledge what pupils already know, their experiences and interests and their actively sought opinions.

The negotiation and setting of ground rules helps to promote a safe climate and positive environment for pupils to learn in, helping them to feel able to discuss sensitive issues and to feel valued and respected by teachers and peers. We use a written “agreement” with pupils where appropriate to do so.

The curriculum is delivered mainly to mixed gender groups. This encourages boys and girls to feel able to communicate with each other and promotes understanding of and empathy for alternative points of view. Groups are occasionally split into single gender groups for the teaching of issues such as health self-checks and for discussion about cervical smear tests. Single gender groups may also be taught where it is felt that remaining as mixed gender groups hampers the asking of important questions. This decision is only taken when absolutely necessary and whilst bearing in mind the needs of the pupils being taught.

In advance of these topics being taught, parents are invited to give consent for their child to participate. They are also given the option of withdrawing their child for personal / social / religious reasons. At all times regard is given to issues of cultural diversity and the rights and beliefs of all families.

Visitors and External Speakers
Where appropriate the use of external speakers is encouraged. At Hamilton Lodge School the school nurse plays an active and increasing role in supporting the delivery of SRE, particularly where sexual health and choices are under discussion. 

Pupils have responded positively to this initiative and it helps to promote trusting relationships between nurse and pupils and makes explicit another avenue for securing advice and support.
Monitoring and Evaluation
SRE is monitored in line with curriculum monitoring in the secondary department. This is currently an area of focus for the department which will continue to comply with whole school initiatives for monitoring teaching of this sensitive subject. We are keen to continue the use of an evaluation sheet with our pupils following the planned workshop sessions.

Confidentiality and Child Protection

Where CP concerns are raised about a particular pupil during Sex and Relationships Education sessions, the school’s child protection procedures shall be adhered to. We are mindful that some teenagers will be sexually active before the age of 16. Where we become aware of such activity appropriate measures will be taken to ensure that said pupils are safe. This may include involving the School Nurse to provide information on safe sex.

Conclusion

Sex and Relationships Education is considered an important part of the SPACE curriculum in the Secondary Department. Time is given over to ensuring appropriate planning of materials and lesson delivery and opportunities for the involvement of the School Nurse are provided. 

As a department we continually strive to improve our practice and welcome advice and input from external agencies.

The response from pupils is positive; they show a desire to learn and deal with sensitive issues in a mature and sensible way. 

We will continue to liaise with pupils, parents/carers and teachers in order that our curriculum can evolve and at all times reflect best practice.

Planning, Assessment, Recording and Reporting

Assessment for Learning (AfL)

According to the Assessment Reform Group,  AfL is the process of seeking and interpreting evidence for use by learners and their teachers to decide what stage learners have reached in their learning, where they need to go and how best to get there.”  www.teachernet.co.uk
The above premise underpins the approach to assessment, recording and reporting processes at Hamilton Lodge School. We believe that the purpose of these procedures is to:

· assist the pupil in learning;
· assist the teacher in curriculum planning, evaluation and teaching;
· provide information for pupils, parents/carers, teachers, TAs, LAs and other agencies;
· assist with the progression of pupil learning;
· assist in the process of differentiation and target setting.
New Admissions

On being accepted to the school, new pupils undertake a series of assessments including audiology, speech & language therapy, British Sign Language (BSL), literacy and numeracy as well as an educational psychologist’s assessments on processing skills as appropriate. The results of these assessments inform the way pupils’ learning support needs are identified and provision made. 

According to the Department for Children, Schools and Families (DCFS) and OFSTED, the key challenge for schools is to provide a welcome for all new arrivals which:

· forges good communication with parents/carers
· addresses immediate needs efficiently

· identifies the pastoral and educational needs of individual pupils

· promotes genuine inclusion

· contributes to success in learning

Parents/carers are asked to contribute to the assessment procedure by completing a questionnaire based on the linguistic, educational and cultural needs of their children.

The progress both academic and social of new pupils is discussed at every staff meeting at the beginning of each academic year. For pupils arriving later on in the year, general staff meetings are used to feedback findings on literacy skills as well as numeracy, motor skills and any other significant issues.

Subsequent Whole School Responsibilities

In order to meet obligations for assessment, we must consider the following:

Planning for assessment ~ pupils’ work is planned to ensure that opportunities for assessment are built in to our School curriculum. The purpose of the planning documents is to record planned activities and for it to inform subsequent activities to ensure steady progression. In addition, where appropriate, the SALT (Speech & Language Therapist) and TAs (Teaching Assistants) are included in the planning process. Additional information such as class lists, teacher timetables, Individual Education Plans (IEPs), subject targets, subject policies & schemes, medical requirements and cultural / spiritual information are kept by individual teachers or are accessible via the school intranet.

Recording Progress ~ records are kept across departments either in planners, departmental record books, or via the pupil tracker system. Comments by teachers on assessed work are designed to encourage the pupils to understand what they have achieved, how they could improve their work and current level of performance. Comments such as: work was teacher directed; 1 to 1 support was given; support was given for the following spellings; and/or ideas were entirely led by the pupil. Notes are also made to reflect how pupil performance matched
the target(s) set for that lesson. In addition, pupils can use the traffic light system to self-assess how confident they feel about their work and about the type of support they have been given. Samples are shown below.
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IEPs ~ all pupils have IEP targets based on their pupil statements. Staff contribute to the setting of the targets as appropriate. These form the basis of the pupils’ annual reviews and are administered by the Special Educational Needs Coordinator (SENCO). They are circulated to staff who provide feedback on targets to the SENCO.
Assessing Pupil Progress  ~ records are collated towards the end of each key stage and reported to parents/carers. In addition, everyday observations and assessment that takes place throughout each key stage enables teachers to make judgements on achievement and attainment. 
APP (Assessing Pupil Progress) has been introduced and departments are in the process of developing their use of APP through subject specific support meetings and sharing good practice. APP levels are recorded on the pupil tracker sheets. (See section below.) 

“APP is a process of structured periodic assessment for mathematics, reading and writing.  It supports teachers by promoting a broad curriculum and by developing teachers’ skills in assessing standards of attainment and the progress children have made. It involves 'stepping back' periodically to review pupils' ongoing work and relate their progress to National Curriculum levels, and provides information to help teachers plan for the next steps in children's learning.” (http://nationalstrategies.standards.dcsf.gov.uk/primary/assessment/assessingpupilsprogressapp)Having a range of appropriate evidence for each pupil is important to help APP assessments be more accurate. Teachers can take into account what they or others have seen pupils do in the course of their work; use what is already in pupils' exercise books; or 'sticky notes' on which class contributions have been captured. Teachers can decide which pieces are most relevant. 

There is no need to gather extensive collections or portfolios of pupils' work. Nor is it necessary to look back at all the work a pupil has produced since their last APP assessment – only the pieces that are most relevant and will provide a range of significant evidence are needed. 

Identifying assessment opportunities in the scheme of work will help to ensure that a broad range of evidence will be available and will include chances to obtain evidence where pupils have demonstrated a significant degree of independence. 

Consistency in teacher assessment can be aided by departmental moderation and some departments keep an assessment portfolio that gives examples of previously agreed and levelled work from within school, from other schools or from moderation courses attended. 
A range of departments keep photographic or videoed evidence as part of their ongoing pupil assessment. Evidence of pupil assessment is kept in each department usually at the back of subject files and related to the targets set for each pupil. 

Tracking Pupil Progress ~ there is a whole school pupil tracker system which records all pupil levels. Staff review these records following APP assessments. The trackers are updated yearly and individual progress is closely monitored.

Standard Assessment Tasks (SATs) ~ SATs are administered in accordance with QCDA guidelines and results reported to parents/carers alongside those of comparative schools and the national benchmark. Currently, SATs are used in primary only, following DCSF / QCA guidance. 
Reports ~ parents / carers receive annual reports on pupils’ progress in relation to departmental subject targets. This usually occurs in the summer term however, Year 12s receive a report in February of their final year just prior to parents’/carers’ consultations.

Qualifications ~ pupils and parents/carers are informed in writing of qualifications achieved. This may be in qualifications for BSL taken in year 9 and 10 or GCSE or Entry Level Certificates at the end of Year 12. Any examination results which are published during the summer holidays are reported in writing to parents/carers no later than 30th September. 

Current Public Examinations offered at Hamilton Lodge School



English GCSE / ELC (AQA)


Art GCSE (GCSE AQA)

Maths (GCSE / ELC OCR)



Drama (ELC WJEC)

Science ELC / GCSE (AQA)


MVS (ELC WJEC)

DT GCSE (AQA)




Child Development (ELC WJEC)

Geography GCSE (EDEXCEL)


Food Studies (ELC WJEC)
Humanities (ELC WJEC)



Signature Level 1

History GCSE (EDEXCEL)



Signature  Level 2
I.C.T GCSE / ELC (AQA)

Additional Accreditations

AQA Unit Award Scheme

Transfer of records ~ when we receive information and records on pupils who join the school, the Assistant Head of Teaching and Learning collates the curriculum information to pass on to staff whilst the SENCO collates any other information. In addition, we provide records of our pupils who may transfer to another school. It is often necessary to be quite pro-active with previous placements to ensure we receive the required information.

Marking & Responding to Pupils’ Work

· Marked work ~ pupils’ work is marked regularly by teachers. Comments may be to praise, inform, advise, guide or to correct work. Ideally teachers would discuss the comments alongside pupils, allowing for reflection and suggestions by both the teacher and pupils.

· Oral / Signed feedback to pupils ~ both teaching staff and TAs may give feedback to pupils on work they are doing to aid improvements or give praise. This type of feedback should be positive and constructive to aid pupils’ understanding of their work, ways to improve upon it and aimed at improving pupils’ self-esteem and self-confidence.

· Pupil Self-Evaluation ~ departments encourage the use of pupil self- evaluation to give pupils the opportunity to reflect on their work and suggest ways of improving it. This is by using the traffic light system and also by pupils completing end of topic self-assessments.
· Demonstrative responses ~ in the Primary department staff give pupils a sticker for good work which they collect on individual cards. When pupils have achieved 20 stickers, they are awarded a certificate in a whole school Assembly. In the secondary department, staff may give pupils house points for good work or good effort made by pupils.  House points are recorded in homework diaries and when pupils have collected 50 house points, they receive a certificate from the Head Teacher in Assembly time and a £5 voucher. ouse points re recorded House                  

· A copy of the house point sheet is sent home for parents / carers to see.

Other departments also celebrate achievement by showing good work as in DT or giving certificates for good work or improvements such as in the English and Maths departments. 

In addition, displaying work in the classroom and around school is another demonstrative way of responding to pupils’ work. 

The grading of pupils’ work for both KS3 and KS 4 can be seen across departments using A-D/E or levels. 

In addition, the school has a system of home school links via individual pupil diaries where tutors and parents / carers can comment on the pupils’ achievements and successes as well as any issues that may have arisen. The school holds open days for visitors to the school and there is an annual report to parents from the Chair of Governors.

Conclusion:

The use of assessment, recording and reporting procedures are designed to ensure understanding of pupil progress and consistency in their teaching and learning. Assessment for learning is one of the most powerful ways of improving learning and raising standards. “Actively involving pupils in their learning, providing opportunities for pupils to assess themselves and understand how they are learning and progressing, can boost motivation and confidence.” QCDA Assessment for Learning.
At Hamilton Lodge, assessment for learning is part of effective planning of teaching and learning strategies that address a diverse range of pupils and overcome the barriers to learning that some of our pupils encounter.
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